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Abstract: This paper examines the critically acclaimed stage version of Mark Haddon’s groundbreaking novel, The Curious Incident
of the Dog in the Night-Time (2003). This research paper investigates the connection between educational deprivation, deviance, and
rehabilitation in order to explore how modern literature and its adaptations might act as catalysts for societal transformation. Stories
that emphasize minority viewpoints may serve as a form of social pedagogy, teaching viewers to reject accusations of bias and support
inclusive education. Through the unique consciousness of the protagonist, Christopher Boone—a fifteen-year-old likely on the autism
spectrum—the novel provides a comprehensive investigation of cognitive variety as a form of marginality. Drawing on sociological
concepts of deviance and social control, this paper contends that Haddon’s work systematically refutes the notion of Christopher’s
“deviance.” Through his investigation, he not only acquires knowledge but also develops agency, self-assurance, and the skills needed
to endure in a society that has turned him away. This interaction exemplifies a highly restorative and socially reintegrating teaching
approach. Finally, this study concludes by showing how the stage adaptation of this book can turn passive spectators into active
advocates, proving that inclusive education is not just a policy but the foundation of a sustainable and morally upright society.

Keywords: Inclusive education, Rehabilitation, Social pedagogy, Educational deprivation, Psychological impact.

Cite this article: Henreita, P. S. & Nagalakshmi, M. (2026). Fractured Minds, Found Voices: Cinematic Storytelling as a Blueprint for
Rehabilitation in The Curious Incident of the Dog in the Night-Time. MRS Journal of Arts, Humanities and Literature, 3,19-21.

1. Introduction

“I am going to find out who killed Wellington, and I am going to
write a murder mystery about it,” declares Christopher Boone, the
fifteen-year-old protagonist of Mark Haddon’s novel The Curious
Incident of the Dog in the Night-Time (5). This simple declaration
contains a quiet revolution. A child labeled as “behaviorally
problematic” because his mind relies on logical deductions and
prime numbers rather than emotional signals embarks on a journey
that forces everyone in his town, school, and even his parents to
reevaluate their assumptions about him.

This study examines how Haddon’s novel and the subsequent stage
adaptation function as an effective manual for recovery and
reintegration into society. It argues that narrative is a form of
education, particularly when it highlights underrepresented voices.
By demonstrating that being unique is not a defect but another way
of being human, the story instructs societies to create frameworks
that ensure no child is left behind simply because of how their
mind works.

The novel provides a comprehensive investigation of cognitive
variety as a form of marginality. Christopher is institutionally
failed by a school system ill-prepared to nurture his exceptional,
logical mind and repeatedly misunderstood by his community,
highlighting the severe psychological impacts of educational
deprivation. This paper draws on sociological theories of deviance

and social control to argue that Haddon’s work systematically
refutes the notion of Christopher’s “deviance,” transforming him
from a problem to be managed into a voice to be heard.

2. Methods

This study employs aqualitative, text-based analytical
methodology grounded in close reading and thematic analysis. The
primary source is Mark Haddon’s novel The Curious Incident of
the Dog in the Night-Time (Jonathan Cape, 2003). The secondary
source is Simon Stephens’ stage adaptation (National Theatre /
Bloomsbury, 2012), which was analyzed for its pedagogical and
sensory translation of Christopher’s cognitive experience.

2.1 Analytical Framework
The paper integrates two theoretical lenses:

1. Sociological Labeling Theory (Becker, 1963), which
posits that deviance is not an intrinsic property of an act
but a label applied by those in power. This framework
was used to analyze how Christopher’s behavior is
pathologized by educational and social institutions.

2. Social Pedagogy, which examines how narratives and
artistic experiences can function as informal education
for empathy and inclusion.

Copyright © 2026 The Author(s): This open-access article is distributed under the Creative Commons Attribution—-NonCommercial 4.0
International License (CC BY-NC 4.0), permitting non-commercial use, sharing, and reproduction with proper credit to the author(s) and source.

19



© 2026 MRS Journal of Arts, Humanities and Literature | Published by MRS Publisher, India

2.2 Data Extraction Procedure

Key passages from the novel were selected based on three criteria:

e  Depictions of educational deprivation or institutional
misunderstanding.

e Moments of self-directed learning by Christopher.

e Interactions where deviance is either assigned or refuted.

From the stage adaptation, directorial choices (lighting, set design,
direct address) were analyzed for their capacity to immerse
audiences in Christopher’s neurodivergent perspective.

2.3 Analytical Process

Each passage was coded for:
e  Type of marginalization (cognitive, social, institutional).
e Educational response (accommodation vs. deprivation).
e Outcome (rehabilitation vs. further isolation).

Findings were synthesized into thematic categories corresponding
to the IMRAD structure.

3. Results

Three major thematic results emerged from the analysis.
3.1 Educational Deprivation as Institutional Failure

The novel repeatedly demonstrates that Christopher’s school fails
him not through malice but through a one-size-fits-all curriculum.
Teachers commend his mathematical aptitude but remain
perplexed by his social difficulties. They attempt to “fix” him
rather than learn from him. The results show that:

e  Christopher learns more about the world from his
independent investigation into Wellington’s death than
from years of formal schooling.

e His self-directed inquiry—talking to strangers,
navigating the London Underground, decoding facial
expressions—constitutes a “curriculum of the self” that
schools do not provide.

e  Educational deprivation here is not absence of schooling
but absence of meaningful schooling.

3.2 Refutation of Deviance Through Labeling Theory

Applying Becker’s (1963) framework, the analysis found that
Christopher is labeled “deviant” not because of any inherent
behavioral pathology but because his cognitive style violates
institutional norms. Key findings include:

Behavior Institutional Label

Christopher’s Reality

Persistent questioning

Disobedience

Logical problem-solving

Literal interpretation

Difficulty Integrity (cannot lie)

Sensory overload reactions

Aggression

Self-defense

Thus, the very traits that make Christopher an exceptional
mathematician and honest narrator are pathologized as “problems”
by his school and community.

3.3 Pedagogical Efficacy of Stage Adaptation

The 2012 stage adaptation produced measurable immersive effects:

e  Visual design (numbers on walls, flashing lights, grid-
like set) translated Christopher’s internal order into
sensory experience.

e Direct addressto the audience replicated the novel’s
first-person intimacy.

e Audience response data (from reviews and production
reports) indicates that viewers reported increased
empathy and understanding of neurodivergent cognition.

Unlike the novel, which invites readers into Christopher’s
thoughts, the play forces audiences to feel his overwhelm, thereby
functioning as a form of experiential social pedagogy.

4. Discussion

4.1 The Learner, Not the Curriculum, as Starting Point

The results challenge conventional educational models
obsessed with standardized testing and measurable outcomes.
Christopher learned more from his murder investigation than from

years of special education because the task was meaningful to him.
This finding aligns with constructivist theories of learning, which
emphasize that knowledge is not passively received but actively
built by the learner.

Implication for policy: Inclusive education must begin with the
learner’s interests, cognitive style, and agency—not with pre-set
curricular goals.

4.2 Inclusion as Practice, Not Placement

Christopher’s school believed it was being inclusive by
providing a dedicated teacher and a separate room. Yet he was
never asked what he actually needed. True inclusion, the results
suggest, requires altering the environment to fit the child, not the
reverse. When Christopher’s father learned to tell the truth and his
mother learned accountability, reintegration became possible.
Inclusion is therefore a relational and systemic practice, not a
physical placement.

4.3 Rehabilitation as Becoming, Not Normalizing

The most striking result is that Christopher never becomes
“normal.” He does not learn to love metaphors, tolerate lies, or
suppress his sensory responses. Yet he is rehabilitated—not
because he changed, but because he accepted himself and found a
few people who accepted him. This reframes rehabilitation
from correction to affirmation.
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Quote from text: “I think I would make a very good
astronaut... someone who would be happy sitting in a small room
for a long time on their own” (Haddon, 221). Christopher’s future
is not neurotypical; it is his.

4.4 Stories as Social Pedagogy

Both the novel and the stage adaptation function as tools
for societal transformation. Readers and viewers learn not through
lectures but through narrative immersion. The success of the
Broadway transfer and international tours demonstrates that
audiences do not want simple tales of courageous individuals
overcoming adversity; they want complex narratives about actual
people whose diversity deepens our understanding of being human.

Conclusion of discussion: The goal of inclusive education is not
to fill empty minds or normalize marginalized individuals. It is to
foster minds already brimming with possibilities and to build
communities willing to live on the periphery.

Conclusion

At the end of the novel, Christopher writes about becoming
an astronaut—not because he has been cured, but because he has
discovered who he is. The traditional definition of a triumphant
ending does not apply here. Christopher remains unable to tell lies,
still counts primes, still recoils from metaphors. Yet something
more significant has been discovered: he now knows that there is
nothing wrong with the way he exists.

The most profound lesson from The Curious Incident of the
Dog in the Night-Time is this: rehabilitation is not about change; it
is about becoming one’s true self. Education is not about filling
voids; it is about nurturing minds already brimming with

possibilities. Social reintegration is not about fitting in; it is about
belonging.

Everyone can learn from Christopher Boone—the boy who
couldn’t tell lies, counted primes, solved a crime, and uncovered a
much larger truth than he anticipated. He shows us that the margins
are not empty spaces to be filled. They are locations of deep
understanding, diverse perspectives, and realities that the center
cannot grasp. Societies that are intelligent, humble, and open to
learning will cease trying to draw everyone into the center and
instead learn how to live on the periphery.
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